Educational experiences during childhood are critically important for development, but migrant children often experience unique challenges. To ameliorate these, extra training in English language -such as provided by the Intensive English language program in South Australia (IELP) -is frequently offered to children taking on English as an additional language (EAL). The present study aimed to examine the experience of transition into mainstream classes for children in the IELP, particularly in relation to their overall wellbeing.
community based on questions included in the Australian Health and Wellbeing Survey (Bond, Thomas, Toumbourou, Patton, & Catalano, 2000) , discrimination (based on Verkuyten, 1998), self-efficacy (see Bandura, 1990; Smith, Walker, Fields, Brookins, & Seay, 1999) , and transition (for example, what help have you had with going into a mainstream class?). All questions were developed or adjusted by the researchers in conjunction with the Department of Education and Child Development (DECD), from whom ethics approval was also obtained.
Participants in the study included a total of 15 children (seven female and eight male) aged between five and 13 years at the beginning of data collection. Nine were in lower primary school classes (Reception to year two) and six were in middle to upper primary school classes (year three to year seven). Participants' migrated from eight different countries of origin, including: Pakistan, Nepal, China, Sri Lanka, Bangladesh, Indonesia, Columbia and India. Many spoke multiple languages, reflecting a number of moves prior to coming to Australia, with languages of origin including Urdu, Punjabi, Nepali, Mandarin, Bengali, Indonesian (Bahasa Indonesia), Spanish, Hindi and Gujarati. The language/s in which they had previously received education was unknown as, given ethical restrictions, the project did not have clearance to examine the experiences of participants prior to their arrival in Australia.
The majority of students (12) had experienced continuous schooling in their previous country or countries, two had experienced disrupted learning, and one was entering reception (first year of education) for the first time. No participants in the study had migrated on a humanitarian visa, meaning that the participants can all broadly be classed as migrants rather than refugees, although anecdotal information indicated that a number of students had likely had some experiences similar to those of many refugees, including living in multiple countries, some experiences of trauma, and little prior formal education. As such, this paper refers to 'migrant or refugee students' and 'newly arrived students', although the authors acknowledge that those who fall within these categories are heterogeneous, with widely varied experiences and identities.
Participants transitioned to six different transition schools around Adelaide, South Australia. Seven transitioned to a mainstream class in the same school as the IELC, and eight transitioned to classes in different schools. At the time of the second interview, post-transition, all students were in primary school except for one, who transitioned into the first year of high school.
Interview transcripts were analysed using inductive thematic analysis as described by Braun and Clarke (2006) . This approach allows the data to guide what the researcher considers to be important within a particular area of study, rather than attempting to fit the data into a predetermined theoretical framework. An inductive approach is also useful when conducting child-led research since it enables the research to focus on the areas of importance for children, which may be different than what is expected by the researcher (Fabian & Dunlop, 2006) .
Results
The ranges of responses from children regarding their transitional experiences varied in length, but generally were fairly short, as is to be expected from children of the studied age bracket. All children were allocated pseudonyms in order to protect their identity, and the excerpts of data presented below have not been 'corrected' for English expression. Excerpts were taken from all participants' interviews, and therefore span the whole age range of participants in the study. One participant, "Hermosa", first transitioned into a class on the same school, and then subsequently into a class at a different school, and her post transition excerpts have therefore been labelled according to which interview they are taken from (same school/ different school). 
Pre-transition
From the data collected before children changed classes (that is, whilst they were still in an Intensive English Language Class), three primary themes were identified: (a) Going to school is a positive experience, (b) Friendships are both important and difficult to make, and (c) children expect the move into a new class to be difficult.
Going to school is a positive experience
For most of the participants, going to school had more positive than negative connotations. Most children stated that they liked going to school, and liked being in their classroom. Children felt good when they were gaining knowledge at school, and commonly made statements such as: "I like to learn about things" (Dai), or that they like to "do some work" (Layak). This was particularly the case for students who felt they had abilities in a particular subject, exemplified in the following interaction:
Interviewer:
What do you like to learn?
Meng: Maths, because I always be very good at that.
Interviewer: Are you very good at maths?
Meng: Then I will get smart.
As would be expected, different individuals perceived particular classes as being more or less difficult, and this in turn affected how much they enjoyed that subject and consequently how they perceived their day at school when they had that subject. This means that participants identified days at school to be more enjoyable when they had a particular favourite subject. For example, sports and art were mostly considered to be fun and easy subjects, as seen in the following excerpts: "I like to play soccer" (Baheera); "Interviewer: what about learning sport? Layak: Easy"; " Interviewer: What about learning painting? Meng: 30% is hard.
Interviewer: So it's mostly easy? Meng: Yes". Significantly, both of these subjects are not reliant on language, and have been noted in previous literature to be important in allowing children newly arrived to Australia to experience success and in encouraging social connections (RHRC, 2007) . Meng: Many stuff, and many and many and it gets more and more and more.
Perhaps the most positively perceived aspect of going to school was that school facilitated the opportunity to spend time with friends. Many children stated that they like going to school for reasons based around friendships, such as is seen in the following excerpts:
"I like my friends and I like to play" (Jagan); "I like to play on the oval. I like to run around and play running on the glass. I like to run fast with [Name]" (Ikshan); "Because at school I can play with others" (Meng).
In consensus with research emphasising the importance of friendships in enhancing children's well-being (Wentzel et al., 2004) , easing the transition into primary school (Boulton et al., 2011) , and increasing children's enjoyment of school (Tomada et al., 2005) , the children in this study evidently drew support from friendships with their peers. Children's expectation of support from their teachers upon encountering difficulties also matched previous research stressing the importance of child-teacher relationships (Hamre & Pianta, 2001; Pianta & Stuhlman, 2004) , and the significance of the teacher's role within school experiences of children newly arrived to Australia (Christie & Sidhu, 2002; Pugh, Every, & Hattam, 2012) .
